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Abstract

Bangladesh consists of wetlands that pose great threat to the public primary education

School of Business & Economics, services. BRAC (Building Resources Across Communities) - a non-governmental

North South University, organization, therefore, took the opportunity to serve unprivileged children by
Bashundhara, Dhaka 1229, . . . . . . .
Bangladesh implementing boat schools model in solving barriers of such uninterrupted education.
Full list of author information is This case focuses in dealing those threats through the usage of prototype boat schools
available at the end of the article as a vehicle of social innovation for particular regional development. Thus, BRAC boat

schools appear to bring blessings for children in accessing their basic right of education
to enlighten the society. The impact of boat schools in education is examined to create
positive socio-economic changes. However, this study highlights a brief analysis of the
context based on diverse stakeholders and their perspectives to contribute in the
theoretical endeavor of social innovation in educational context. It inevitably demands
a promising avenue of interests to devise further research on the compatibility of social
innovation in education to gear up status of an impoverished society.

Keywords: Bangladesh, BRAC, Social innovation, Primary education, Children, Boat
schools

Background

Bangladesh is located in the northeastern part of South Asia and covers an area of
147,570 km? with population of 156.19 million (July 2016 estimate). It is almost en-
tirely surrounded by India, except for a short southeastern frontier with Myanmar and
a southern coastline on the Bay of Bengal (Chowdhury et al. 2013). The most signifi-
cant feature of the land is the extensive network of large and small rivers that are of
primary importance to the socioeconomic life of the nation (Bose 2013). Compared
with other countries in the region, the landmass that constitutes Bangladesh is rela-
tively new (Chowdhury et al. 2013). Approximately, one-third of the total land in
Bangladesh is considered as a bowl shaped shallow depression with special hydro eco-
logical characteristics (Master Plan 2012). People are economically dependent on re-
sources and accommodate their subsistence adjacent to the environment. Density of
population in region is 987 per square kilometers (Master Plan 2012). One of the
greatest distresses in the area of Bangladesh, consequently, is the figures relating to the
education. The present status of primary education has not reached a satisfactory level
in terms of both quality and quantity. Despite having a mainstream primary education
policy from the government side, achieving full enrollment and completion of primary
education for children remains a serious challenging issue.
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To address these needs, BRAC' employs local resources and labor to build modern
techno friendly boat schools (‘Shikkha Tari’) for communities where waterway is the
only means of communication for most of the time in a given year. It is a novel innova-
tive step to bring about ‘Shikkha Tari’ (boat of education) operated under the BRAC
education program in an inundated area to lessen the number of school dropouts and
enhance the school learning environment (Ahmed et al. 2016). These boat schools are
now promising a range of educational and social services in developing socio economic
base for a disadvantaged group of people in Bangladesh.

This paper provides an overview of education for children in Bangladesh with strategic
challenges and policies to address them. It begins with a discussion by shedding light in
the education scenario of children in Bangladesh and highlights the causes behind poor
literacy growth in this sector. Then, it focuses on the theoretical overview on social
innovation in education. The paper applies a case study approach where the structure,
operations, and challenges of BRAC Boat Schools Education are discussed in detail.

Education for children

Universal Declaration of Human Rights (1948) states, “Everyone has the right to educa-
tion. Education shall be free, at least in the elementary and fundamental stages.” More-
over, it states, “Education shall be directed to the full development of the human
personality and to the strengthening of respect for human rights and fundamental free-
doms (Article 26).” Education for All (EFA) is an international initiative first launched
in 1990 to bring the benefits of education to “every citizen in every society.” To realize
this aim, a broad coalition of national governments, civil society groups, and develop-
ment agencies such as UNESCO and the World Bank Group committed to achieving
six specific education goals.”

The Government of Bangladesh has shown commendable zeal whilst establishing
laws to promote the quality, quantity and accessibility of primary and secondary educa-
tion in the country since its liberation. The Primary Education Act (1981), the Primary
Education (Compulsory) Act (1990), and later the country’s first National Plan of
Action (NPA) on Education for All (EFA) (1990) are all legal endeavors carried out by
the government to both ease access to, and boost enrollment of primary and secondary
education (Ahmed et al. 2007).

A few of the causes for this tardy literacy growth rate can be associated with the fol-
lowing factors:

Impact of Flash Flood: 1t is characterized as a flood prone area filled with water for
almost six to 7 months in a year. During this time, no education activities are actually
carried out as people’s basic living conditions are conspicuously disturbed (Ahmed
2013). Schools are being used as an alternative shelter of emergency during disasters.
Therefore, children remain away from education for a long period of time to maintain
continuity in learning.

Abject Level of Poverty: Most often, people cannot fulfill their basic amenities of life
due to the constraint of natural calamities and social exclusion. Due to the economic
hardship, indigenous people cut off expenditure on education for their children to allo-
cate a big chunk of money on securing food requirements (Chowdhury 2005). Geo-
graphical isolation and uneven distribution of income are two crucial factors to take in
account for people in calculating the opportunity cost of going to school for their
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children. As these families are bound hand-to-mouth, children above age five are often
put into day labor jobs. Thus, after birth, these children are never given the privilege to
invest in formal education as their families perceive it as a lengthy process with too lit-
tle instant return. According to their simple logic, the more hands they have to bring
money in now, the greater are their chances of survival.

Deficit Number of School: Despite the national education policy of 2010 in Bangladesh
that emphasizes on ensuring minimum one school in each village; the present scenario in
regions reveal a distressing picture. Very few schools are constructed to serve the demand
of primary education in based society (Roy 2015).

Poor Communication Infrastructure: Inadequate number of primary education insti-
tutions in a remote locality forces people to send their children to schools which are
located far from their community. Considering inferior quality of transportation modes,
high transportation cost and security issues, people usually restrain their children from
going to school. Girls are more restricted as their parent fear for their safety while travel-
ing across distances. Therefore, disparity in literacy rate among girls and boys is intense in
primary education (BRAC 2016). The enrollment rate of primary education of girls is
significantly lower and the dropout rate is higher than boys. Besides, inflexible communi-
cation also causes higher absenteeism and late arrival of teachers and staffs who mostly
accommodate their living in the adjacent urban area (Alamgir 2015).

Indigent School Environment: Most of the schools in region are yet standing out of
electrical connection. Drinking water and sanitation facilities have to be upgraded to
attain minimum standards in the school environment (Raju 2013). In most instances,
student friendly and learning oriented school ambiances are absent for an effective and
efficient operation. Since students are deprived of recreational activities in school, it
decreases their motivation and interest in continuing further education.

Internal Dissonance in School Management: The public education sector in
Bangladesh is very poorly regulated. Rarely, haor schools are visited and monitored by
Upazila Education Officers (also known as Thana Shikkha Officers or sub-district edu-
cation officers) in any particular academic calendar. As a result, all the administration,
staffs and teachers are accustomed to shrink their responsibilities. Scarcity of education
materials, lack of experienced teachers and low teacher-student ratio are very pressing

issues in schools to confirm quality management in serving education as a public good.

Literature review: Social innovation in education

The necessity of innovation is as old as the history of human civilization. Currently, in-
novations are profoundly becoming the engine of social change and adaptation for en-
suring a better society. It is the society upon which any type of innovation centers on
creating social impacts to name it social innovation. The notion of social innovation is
articulated in diverse disciplines of public administration (Adams and Hess 2008; Guth
2005), a social movement (Henderson 1993), management (Clements and Sense 2010;
Drucker 1987), social psychology (Marcy and Mumford 2007; Mumford and Moertl
2003; Mumford 2002), economics (Pol and Ville 2009), and social entrepreneurship
(Lettice and Parekh 2010; Short et al. 2009). Under the multiple conceptual frame-
works, it seems to be arduous to reach a comprehensive meaning of the subject consid-

ering paramount complexities underlying it.
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Mumford (2002) defined social innovations as the creation and usage of new ideas
about people and their interactions within a social system. In fact, social innovation ap-
pears to represent a particular form of creativity, leading to the formation of new methods
and forms of social interaction (Gryskiewicz and Epstein 2000; OECD LEED Forum on
Social Innovations 2000).It is assumed to create positive impact on broader parameters
like sociological, environmental and economic aspects. Rooted in social challenges and
needs, social innovation should be capable of upgrading the social status of an impover-
ished community (Nussbaumer and Moulaert 2004). It is further argued as a mechanism
of devising innovative solution landscape for a social problem to advance in social issues
and demands (Phills et al. 2008). Here, innovation is not only relevant for technology-
intensive context, but also operating within a traditional context, which, for instance, rely
on services to build their innovative capacity (D'Ippolito and Timpano 2015). Hence, the
role of a social entrepreneur as a humanitarian agency and a social innovator has been
greatly emphasized in the literature (Bacq and Janssen 2011; Nicholls 2010). However, so-
cial innovation gets its momentum through the process of institutionalization of
innovation. Institutions are aiding to facilitate and diffuse practices of a particular social
innovation in dispersed communities (Mulgan et al. 2007).

Structural determinants can catalyze the process of social innovation in bringing social
reformation. All the social actors’ engagement in constructing complex social system is
resulting from pattern of social interactions and conflicting interests among them. There-
fore, interactions between individual agent, institutional structure and social system are
advocated to newly define a social relation and structure for conceptualizing the idea of
social innovation (Hargrave and Van de Ven 2006). In a reality, where sustainable changes
are inevitable to remain with social dynamism, deployment of social innovation as a ve-
hicle of change in a particular context leads to positive socioeconomic gear up (Heiskala
and Hamaldinen 2007). A systematic change takes place to affect all spheres of meanings,
practices and structures of a society through social innovation.

Regardless of the great array of views through which the concept of social innovation
can be explained and analyzed, an integrative social innovation framework is proposed
by Umarik et al. (2014) that is capable of addressing educational change or innovation.
It is built on a common set of characteristics among prevailing approaches of social
innovation. Five main traits are outlined that have to be manifested in a social
innovation under educational context: trigger of change, change agents, social mechan-
ism, social implication or basis of legitimacy, and social gain. This model views social
innovation as a deliberative process of facilitating educational change or innovation that
is generated from a concrete logic to fix a problem or meet the social need by a social
agent through social mechanism and implication to attain certain social outcome or
gain (Loogma et al. 2013).

Educational change or innovation has a vast impact on society; similarly, change in soci-
ety can also claim educational innovation mandatory to adopt with the new structure of
the society. Both cases, social innovation explores the scope of a new avenue to find its
connection with educational affairs. Social innovation in educational settings can be illus-
trated in a unique delivery system of education services to degrade educational exclusion
and inequality (Martellucci and Thum 2013). Building on collaboration of different stake-
holders and flexible schooling programs, community school is presumed to be the para-

gon of a social innovation in education (Furco 1996; Vleva 2012).
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Educational challenges like student disengagement, diversity, school violence,
globalization, environmental devastation and technological advancements can be
resolved by delineating a sustainable and socially innovative solution (Conrad 2015).
Thus, social innovation in education has a wider scope to create influence for ensur-
ing innovative learning environment, organizing and managing schools, discovering
new ways of teaching, learning and collaborating with local communities. Conse-
quently, it can have further impact on broadening social scope of development
through enabling educational reformation (Martellucci and Thum 2013). When top
down initiatives fail to address some local problems of education, grass root activities
getaway to find the root of social innovation that can also be transferred in another
locality confronting similar problems.

Method: Case study approach

The method of case studies is, of course, general and has been extensively followed in
many past studies (Ahmed 2007). Two streams of researchers’ group are found to view case
study from different lenses. Stake (2005) proposed “a case” itself is a point of the object to
be studied, whereas Simons (1996) argued it as a method that commonly involves different
assumptions about how a study should be conducted from those underlying approaches.

However, in this study, a case study approach is employed as a method of study to
explore the educational context in a particular school setting. Rationale of choosing this
method is justified in any explorative investigation (Yin 2009) that focuses on an in-
stance of the thing (Denscombe 1998). In a given research condition, a case study is
well established to derive answers of “how” and “why” questions to generalize the
phenomenon. The case study is widely used as a research method to examine an entity
and a context under which the entity belongs to. It is worthy enough to get the
optimum outcome from a research by applying case study when the focus of the study
is not typical, but something unusual, unexpected, covert, or illicit (Hartley 1994).

The idea of social innovation in education rents for searching an in depth meaning
and is positioning itself in a beginning phase of conceptual development. Thus, it be-
comes one of the most viable strategies to explore ways to connect with social
innovation in educational reality by applying the case study design. Single case design
would be followed instead of multiple case designs to understand the organization
(BRAC boat schools) questions more deeply and rigorously without any confusion.
However, the integrative framework of social innovation (Umarik et al. 2014) is adapted
to measure the concept of social innovativeness of BRAC boat schools. Secondary data
sources including documentation, archival records, daily newspapers, BRAC website,
etc. are utilized to design the case in hand.

Case: BRAC boat schools in Bangladesh

Water vessels such as boats are an ancient and traditional mode of transportation in
the Bengal delta. The settlement and the way of life of human civilization in rural
Bangladesh are influenced by an extensive river system of the country (Zaman 1991) to
notice the importance of a boat in rural communication. However, boats are becoming
obsolete with the aim to seek human settlement in the culture of Bangladesh; revolu-
tion has been taking place in the process of boat production since 1980 that allows

techno enabled less costly and modernized version of boats compared to previous
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backdated ones. As previously mentioned, boats are not new to the culture of
Bangladesh, but using boats as schools is something that can be considered as a vehicle

of social innovation.

Background of BRAC

BRAC (Building Resources Across Communities) was founded in Bangladesh, just after
her independence in 1971 by (knighted) Sir Fazle Hasan Abed, who, like most antago-
nists of success stories, started off the project with very humble means. The 1971 war
had an important role in starting national development processes (Chowdhury et al.
2013) which led a few individuals to work for BRAC rehabilitation projects in the re-
mote north-eastern parts of Bangladesh. Later on, the founding operators of BRAC
shifted their sights from a short-term relief effort to a long-term, more withstanding ex-
istence dedicated to fending off the persistent nature of endemic poverty in the country
(Chowdhury and Bhuiya 2004).

Since its inception, the entire BRAC endeavor has gained fast momentum through in-
novative ways of expansion and operation. Its initial projects to heal the ailments of
war in the nation, however, are boldly supported by the government. Activities such as
providing mainstream microfinance and social support services that contains health,
nutrition and livelihoods (vocational) training are BRAC’s areas of expertise (Kabeer et
al. 2012). Currently, BRAC boasts a multitude of diversified projects that zero-in on an
equally numerous host of issues; those which stunts human and economic progress in
Third-World Nations. BRAC-owned organizations are in operation in all of the 64 dis-
tricts of Bangladesh, as well as in Liberia, Sudan, Tanzania, Uganda, the Philippines,
and a plethora of other such developing nations in the Southern Hemisphere.

BRAC boat schools education

After gaining enough momentum from its earliest projects (i.e. the health and nutrition
program, the microfinance schemes, etc.), BRAC realized another chaotic obstacle to
the development of rural Bangladesh. In a post-war economy with rampant population
growth, there were less than 37,000 loosely-organized schools to cater to the entire na-
tion. This situation was extremely problematic due to an access in education which in
turn threatened the national growth and progress. Upon reaching this conclusion that
strengthening the foundations of the nation’s intellect has equal precedence to its
healthcare and finance systems, BRAC set out to functionalize its extra-governmental
education system in 1985. Presently, BRAC prides itself in achieving the milestones of
being the largest secular education system in the world by having 10 million local stu-
dents (The Daily Star 2015) and 9 million global students (BRAC 2016) enrolled in
around 38,000 primary and pre-primary BRAC schools. It has 9.51 million graduate
students to highlight its effort in improving education index.

BRAC Education Programme carries out its activities in accordance with a five-year
plan and is active in five major areas, comprising of NFPE, pre-primary schools, the
Adolescent Development Programme (ADP), the Multi-Purpose Community Learning
Centres, and the Mainstream Secondary Schools Support Initiative (Chowdhury and
Bhuiya 2004). However, the idea of a floating school in combating local problems is
one of the unique approaches initiated by BRAC in delivering education services to
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Fig. 1 An exterior design of BRAC boat school. Source: The Daily Star, July 25, 2015
.

remote areas. High impact and low cost BRAC boat schools were inaugurated in Octo-
ber 22, 2012 as a result of a partnership between EAC (Educate A Child) and BRAC to
promote quality primary education for unprivileged children of Bangladesh (The Daily
Star 2012). It is a remarkable, innovative step to bring about “Shikkha Tari” operated
(as shown in Figs. 1 and 2) under the BRAC education program. Initially, over 13,000
out of school children were targeted to allow them a second chance of coming back to
school by launching 452 boat schools across 14 districts of Bangladesh (BRAC 2016).

The defining point of BRAC boat schools is educational services that distinguish its
talents in setting goals and abiding by them. Unlike most other government and/or pri-
vately owned institutions, BRAC boat schools strictly monitor a set of quality-control
factors and a solid level of organization. Among its set of quality control criterion,
some of the following are included below:

° BRAC develops textbooks and other educational materials for up to grade 3 and
government national curriculum textbooks are used in grades 4 and 5.

° One teacher maintaining a maximum of 30 students.

o A locally-resided female teacher of at least 10 years of experience in the field of school
teaching, as well as a senior school certificate.

o At least 60% of class comprising of female students.

o Flexible school scheduling according to needs.

o Special attention to children with special needs.

° No homework for students since most of their parents are unable to assist them.
(BRAC, 2016)

ST

Fig. 2 A class setting environment at BRAC boat school. Source: The Daily Sun, October 4, 2015
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BRAC boat schools make a conscious commitment to provide all-inclusive education
that is accessible for all. For example, every class accommodates a ratio of 40% males
and 60% females, so as to inspire the female population towards a greater push at re-
ceiving an education. Furthermore, community workers actively partake in awareness
programs that are primarily geared towards families, such as the ultra-poor, that would
otherwise never consider any form of formal education for their young. As a result,
BRAC boat schools are now supporting more girls beyond the age of five than any
other NGO that specializes in free and accessible education.

BRAC boat schools are mainly 12.8 m in length, 3.2 m in width and 1.9 m in height.
They are designed to serve dual purposes: as a school boat and as a classroom. At a
time, it can accommodate 30 students in a classroom. The ambiance of classroom of a
boat school is unique and inspirational enough to display several paintings and writ-
ings, handmade flowers, alphabets, word lists and timetables. BRAC developed text-
books are recommended for students up to class three and national curriculum
textbooks are followed for students in grades four and five (Ahmed et al. 2016).

BRAC boat schools makes an effort to ensure proper dietary plans for the pupils
alongside medical attendance which is made readily available for students with special
needs. Furthermore, in the pre-education level, children are exposed to “fun”, western-
styled preschool activities and an average of two and a half hours of extra-curricular
community activity after school (BRAC 2016) to engage their interest in learning and
build enthusiasm in investment behind education. BRAC’s art of designating “grades”
in the education system has been giving impoverished students a sense of direction
ever since its inception (i.e. Pre-primary school, primary school, tracking of transfers
throughout secondary school in government-subsidized institutions, and university).

Moreover, the education is completely free; as the smallest fees charged on education
may become a burden to pay for the indigent families of children. Hence, BRAC insists
it immoral to take any payment from the needy patrons of people. Moreover, monthly
parent-teacher meetings in the BRAC floating schools allow guardians to increase
awareness about the child’s performance, health, personal hygiene, nutrition, parenting,
and moral values (Chowdhury 2015). The simple comfort of children in terms of elim-
inating boat fair costs of schooling is translated in broadening the opportunity for avail-
ing lessons from a skilled teacher on a regular basis irrespective of variation in natural
calamities (Dhaka Tribune 2013).

Discussion

Social innovation seeks new answers to social problems by identifying and delivering
new services that improve the quality of life of individuals and communities (OECD
LEED Forum on Social Innovations 2000). It requires ideas and solutions that are based
on identifying a limited number of manageable key causes. This characteristic of suc-
cessful social innovations is nicely illustrated in this case study (Mumford 2002). Ap-
parently, social innovation requires expertise in the system at hand but the social
innovator must be able to transcend existing wisdom to push a system to adapt new
models (Mumford and Moertl 2003). Here, BRAC boat schools have committed itself to
relieving Bangladeshi public primary and mass education of its ailments, and thus filling
in the vital void of producing educated individuals regardless of their socioeconomic cir-
cumstances. BRAC boat schools owe their results to one fact in particular — they patch
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together all the shortcomings of government funded education services as well as that
which is provided by many private institutions. A prominent lack in setting quality stan-
dards for the curricula as well as the modes in which it is taught, teaching standards, class
sizes, adequate extra-educational support, and mentoring are all promoted through BRAC
boat schools as a prototype of social innovation to deliver public education free of cost to
the poor children.

It seems unacceptable that children cannot access their educational rights due to some
unprecedented factors mentioned in education. The logic of emergence for launching
“Shikkha Tari” is thus considered to be a vigorous social innovation for mitigating the so-
cial issues confronted by locality. Certainly, BRAC boat schools target an impoverished
area to ease the access of education for unprivileged children that can ameliorate the so-
cioeconomic status of victims (Nussbaumer and Moulaert 2004). The schools are operat-
ing under the BRAC education program and are initiated by the already established NGO.
Therefore, acting as an agent of gearing social innovation, BRAC institutionalizes the idea
of a boat school in a short span of time to implement it in a real context (Mulgan et al.
2007). BRAC has been operating in Bangladesh since 1971 and it has already gained pro-
fusion of public esteem all over Bangladesh for its wide spread services target to people
laying at the bottom of the pyramid in the society. It creates acceptance in the perception
of people to catalyze the educational paradigm change in based society. A unique delivery
system of education along with different school structure is portrayed in BRAC boat
schools that are well adapted to the changing circumstances in filling the basic demand of
a distress community. Thus, BRAC boat schools are arguably a vehicle of social mechan-
ism of change (Heiskala and Hamaldinen 2007).

Moreover, the BRAC boat schools provide a platform for communities to interact with
each other and with institution to increase awareness and knowledge on diverse practical
subjects that have vast social impacts in creating sustainable livelihood options. It be-
comes a prominent center of community networks and knowledge exchange protocol for
community members of society to create newly define sustainable social structure and
practices (Hargrave and Van de Ven 2006). Hence, it creates structural change in the soci-
ety by simply using a boat as a school and a school boat where the monthly parental
meeting allows the change to happen in the attitude and practical knowledge of people.

Upon analysis, it can easily be generalized that the five characteristics feature (trigger
of change, change agent, social mechanism of change, social implication and social
gain) proposed in integrative model of social innovation (Umarik et al. 2014) in educa-
tional change or reformation are clearly demonstrated in BRAC boat schools program
to define it as a social innovation under the provision of educational change or

reformation.

Results: contributions and social implications

Social innovation is potentially system changing theme. It carries the notion of creating
something novel and robust to add more value. Here, the objective of the floating
schools (Shikkha Tari) is to provide free and accessible primary education to impover-
ished children of areas in Bangladesh. To achieve this objective, the organization has
taken various steps. It provides a platform for education where textbooks and supplies
are available and pursues an active learning environment to generate interest for study-
ing amongst the young children. Moreover, as the children receive pick up and drop off
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services, it presents an ideal situation for both parents and children who were previ-
ously unable to attend school due to transportation issues.

Hence, the students greatly appreciate the services as it allows them to attend school
whereas they would have either stayed at home or helped their parents with household
chores. Likewise, attending school also prevents the children from being influenced by
bad company and engage in illegal activities. Consequently, providing children with the
opportunity to study, BRAC boat schools have increased literacy and reduced dropout
rates and absenteeism amongst the children (as shown in Fig. 3). Moreover, it has en-
couraged woman empowerment as the school dropout rate for girls particularly saw a
remarkable reduction. Besides, it has created opportunity for jobs and improved local
economic development in the regions as the boats are locally manufactured and the
pickup and drop off services carried out by locals. These boat schools collaborate with
local community members for facilitating an innovative learning environment in creat-
ing a passion for knowledge in the impoverished regions.

Furthermore, the concept of boat schools can be used and applied to create boat
communal places where communities may be able to receive basic facilities where un-
available. In addition, further development to improve the infrastructure of the boat
models is crucial to the overall development prospect. For future prospects, the
organization should focus on improving its services and eventually extend the all-
inclusive education to cover all grades of primary education which increase the amount
of children attending boat schools. Through education and intellectual training, exten-
sion would allow more children to develop self-reliance and lead an enhanced quality
of life. Moreover, it would further increase awareness about the importance of educa-
tion among the locals.

Conclusions

BRAC boat schools are best illustrations of a grass root initiative social innovation in
education considering limitation of top down approach in reaching a gray zone like
based society to deliver basic education services in Bangladesh. This model is capable
of combating factors that are responsible for interrupting education of children. How-
ever, future impact in terms of secondary enrollment or vocational schooling of chil-
dren cannot be ensured by those particular BRAC boat schools operations.

Services of Future Prospects
Shikkha Tari
* Operate as a * Economic: * Communal
floating boat « Increased floating boats
school literacy * Development of
* Provide all « Local economic structured schools
inclusive primary development  Extend all
education to haor « Job creation inclusive
children « Social: education to cover
* Provide textbooks ‘E h. d the entire primary
and supplies n le_mce ik education for haor
quality of life children
* Women
empowerment
« Self-reliance
— — —
Fig. 3 Shikkha Tari operational activities framework
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Though this particular case conforms to the integrative model of social
innovation conceptualized by Umarik et al. (2014), it does not necessarily grasp the
whole facets of social innovation in a single case. Perceptions of participants are
also not examined in this study to reveal the underlying position of all stake-
holders’ interests in accepting BRAC boat schools as a prototype of social
innovation in education. A meticulous focus discussion is required to assess the
impacts of boat schools program in different layer of society. Moreover, the trans-
ferability of newly created social practices and social structure by BRAC boat
schools’ operation as an archetype of social innovation to geographically dispersed
locations remain unexplored to reach the completeness of discussions.

The case of BRAC boat school continues to focus on how social innovation can
take place in elementary and primary education; in particular, the way in which
process applied to improve literacy and enroll high number of students. In this
sense, future research would be supplementary for providing a holistic picture of
social innovation in educational ground that happens to prove its worthiness in
solving educational problems of a developing country like Bangladesh. Perhaps, an
effective dialogue between top down and bottom up social innovation is essential
in the process of theoretical conceptualization of social innovation in education. In
addition, exchange of knowledge and methodologies on the topic among different
stakeholders can be very fruitful in deriving unique understanding and approach of
social innovation in education (Igarashi and Okada 2015).

Endnotes

!Currently, BRAC is known as Building Resources Across Communities. It was formerly
known as the Bangladesh Rehabilitation Assistance Committee and then as the
Bangladesh Rural Advancement Committee. BRAC was initiated in 1972 by Sir Fazlé
Hasan Abed in the district of Sunamganj as a small-scale relief and rehabilitation project
to help returning war refugees after the Bangladesh Liberation War of 1971. BRAC is
present in all 64 districts of Bangladesh as well as 14 countries in Asia, Africa, and the
Americas. BRAC employs over 111,000 people, approximately 70% of whom are women,
reaching more than 138 million people.

’In 1990, over 150 governments adopted the World Declaration on Education for All
(EFA) at Jomtien, Thailand to boost efforts towards delivering the right to education.
Again, in 2000, the World Education Forum in Dakar, Senegal reaffirmed this commit-
ment and adopted the six EFA goals that run to 2015:

1. Expand and improve comprehensive early childhood care and education, especially
for the most vulnerable and disadvantaged children.

2. Ensure that by 2015 all children, particularly girls, those in difficult circumstances,
and those belonging to ethnic minorities, have access to and complete, free, and
compulsory primary education of good quality.

3. Ensure that the learning needs of all young people and adults are met through equitable
access to appropriate learning and life-skills programs.

4. Achieve a 50% improvement in adult literacy by 2015, especially for women, and
equitable access to basic and continuing education for all adults.
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5. Eliminate gender disparities in primary and secondary education by 2005, and
achieve gender equality in education by 2015, with a focus on ensuring girls’
full and equal access to and achievement in basic education of good quality.

6. Improve all aspects of the quality of education and ensure the excellence of all
so that recognized and measurable learning outcomes are achieved by all, especially in
literacy, numeracy and essential life skills.

The World Bank (2014)
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